Development Program was created by Comer and colleagues at the Yale Child Study Center as a demonstration of a prevention service that was evaluated initially by quasi-experimental methods and only later by a randomized controlled trial (Comer, 1985). The organizational development model that was used focuses on broadening the involvement of those who have a stake in the school. It creates a school management team, a mental health team, and a program to encourage and support parent involvement. Parents, teachers, and administrators play active and meaningful roles in all these groups, and the result is an enhanced sense of "ownership" of the school's programs.
The School Development Program was first applied in two inner-city elementary schools serving predominantly low-income African-Americans in New Haven, Connecticut, beginning in 1968. Comer (1988) reported positive gains in student academic achievement and in standardized reading and math tests compared with national norms over a 12-year period after implementation of the program. A follow-up study of children from intervention schools and a matched comparison group found higher reading and math scores, school grades, and social competence scores among the children in the intervention schools (Cauce, Comer, and Schwartz, 1987). After further testing with increasingly more rigorous design, the School Development Program is now being used in more than 100 schools throughout the country, and The Rockefeller Foundation has awarded funding for national dissemination of the intervention. A randomized controlled study of the intervention, supported by the Mac-Arthur Foundation, is currently under way in Prince Georges County, Maryland (Jessor, 1993). Such a rigorous design is especially difficult in community intervention of this scale, but the study may yield valuable information regarding the efficacy of the intervention.
Evidence from Quasi-Experimental Studies
Elias and colleagues extended and elaborated on Shure and Spivack's (1988) Interpersonal Cognitive Problem Solving Curriculum for use with children in grades 4 and 5 to prepare them to handle the transition to middle school more effectively (Elias, Gara, Ubrlaca, Rothbaurn, Gabby, and Schuyler, 1986). Quasi-experimental analyses with a sample of white children from predominantly working-class homes suggested some small but lasting effects on indicators of psychopathology six years later (Elias, Gara, Schuyler, Brandon-Muller, and Sayette, 1991).
Interventions to enhance social competence have been included in programs offered in settings beyond the school, including after-school programs for latchkey children (Ross, Saavedra, Shur, Winters, anded through a preventivehree years following intervention. Further, significantly more control boys were retained in a lower school grade or placed in special classes, schools, or institutions. Twice as many control boys (44 percent) as boys in the experimental group (22 disease and related disorders: A collaborative re-analysis of case-control studies. International Journal of Epidemiology; 20: S13-S20.
